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 Why Afterschool? Why Quality? 

History 

In an effort to improve the quality of local 

afterschool programs, Building Louisville’s 

Out-of-School Time Coordinated System 

(BLOCS) partnered with the Forum for Youth                  

Investment’s David P. Weikart Center for 

Youth Program Quality to design and build a 

quality improvement system for afterschool 

programs in the Louisville region. Drawing 

upon the Weikart Center’s evidence-based 

Youth Program Quality Intervention (YPQI), 

the quality improvement system is designed  

Each day 11.3 million American children are 

without supervision at home or in their         

community i. Studies have shown that regular 

participation in high-quality afterschool                

programs is linked to significant gains in       

academic achievement and social emotional 

skills.ii,iv Gains in these areas also positively 

influence work habits and future employabil-

ity, therefore  it’s no surprise that 84% of 

American families support public funding for 

afterschool programs.iii Both taxpayers and 

policymakers want safe and engaging activi-

ties for young people during out of school 

time, but not all programs achieve these posi-

tive effects, thus focusing our collective ener-

gy on improving program quality is critical. iv,v 

Leaders at BLOCS made a commitment to 

focus on the quality of afterschool programs 

because they recognize the importance of not 

just providing a safe space, but the                            

opportunity for additional skill-building that 

afterschool programs provide.  

In implementing the YPQI, BLOCS leaders    

provided a common focus for quality at the 

policy level and provided supports for                  

participating organizations, including                 

trainings and resources. In perhaps the most 

important cross-level step, managers engage 

site-based teams of site staff in continuous 

improvement practices (quality assessment, 

improvement planning, staff training in        

instructional skill-building, and performance 

feedback on instructional practices), leading 

staff to enact higher-quality instructional               

practices in programs with youth.  

 to: (a) build managers’ continuous quality 

improvement skills; (b) increase the quality 

of instruction available in afterschool pro-

grams; (c) increase students’ engagement 

with program content and opportunities for 

skill-buildingvi; and ultimately (d) improve 

student outcomes related to school suc-

cess.  

BLOCS Quality Improvement System began 

with a baseline assessment of 38 sites in 

Fall 2014. For the 2015-16 program year, 

62 sites were included in the  assessment. 

For the 2016-17 program year, XX sites 

were included in the assessment. Sites 

were assessed using either the Youth or 

School-Age Program  Quality Assessment 

(PQA). This observation-based rubric 

measures the presence of instructional 

practices that have been shown to positively  

impact youth development. Data collected 

was compiled into a report and used to de-

termine system need and readiness for 

more intensive quality work.  

The YPQI Approach to         

Quality Improvement 

The YPQI approach engages out-of-school 

time leaders, program managers, and site-

level staff in a sequence of practices that 

have a cascade of effects on program                 

quality.  

“I think planning in a more strategic 

fashion; being proactive versus                    

reactive; was the biggest benefit for 

our program.  Our students need and 

deserve programming that is                        

consistent.  YPQI made us strive in 

that direction.”  

- Program Manager 



Page 2 

Building Louisville’s Out-of-School Time Coordinated System 2016-17 YPQI Findings  

About the Program Quality Assessments 

BLOCS used both the School-Age and Youth Program Quality Assessments.  These program quality assessment tools scored 

programs within the network on four domains: Safe Environment, Supportive Environment, Interaction, and Engagement.  

 

Scale items within the domains are scored as a 1, 3, or 5: a 

score of 1 indicated the practice was not present, a score of 

3 indicated there was limited presence of the practice, and 

a score of 5 indicated full presence of the practice.  

 

Through the PQA domain scores we also calculate the                    

Instructional Total Score (ITS) which measures the extent to 

which high quality instructional practices were delivered. It is 

composed of ratings of youth worker practice in three do-

mains: A structured environment facilitated through guidance 

and encouragement (Supportive Environment), opportunities 

for leadership and collaboration (Interaction), and the capacity 

to promote planning and reflection (Engagement).  

Source: External School-Age PQA 2014 (n = 14), 2015-16 (n = 37), 2016-17 (n = 50) 

Source: External Youth PQA 2014 (n = 24), 2015-16 (n = 26), 2016-17 (n = 27) 

BLOCS followed the common trend amongst quality                          

improvement systems with the highest domain scores on Safe 

Environment and Supportive Environment and lower scores 

moving up the pyramid on Interaction and Engagement.   

The School-Age ITS is 3.72 and the Youth ITS is 3.52. 

The pilot year scores from Fall 2014 and last years aggregated 

external PQA scores are included on the School-Age PQA graph 

to the right and the Youth PQA graph below.  

The Safe Environment domain scores have remained stable and 

their appears to be growth in the Supportive Environment,              

Interaction, and Engagement domains on both tools.  

“I have learned that quality is not subjective. 

There are studied and recognized benchmarks 

that support youth development.”                    

                        - Program Manager 

 

Program Quality Assessment Scores 2014 -17 

Fidelity to the Process  

100% of sites submitted                                              

a Program Self Assessment  

100% of sites submitted a 

Program Improvement Plan   

76% of staff reported being coached and  80% of               

managers reported coaching staff using the PQA 

70% of staff reported being sent to training and 69% of          

managers reported sending staff to training  
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BLOCS  demonstrated a high level of satisfaction with the 

YPQI and a high level of fidelity to the YPQI Model. These 

results are shown on the right.   

High satisfaction supports successful implementation of 

the specific elements of the quality improvement process, 

but it is also known to support staff retention. vii, viii  

Greater fidelity to the implementation of the YPQI elements 

has also been shown to influence site coordinators’ focus 

on quality practiceix.  

BLOCS  decision to implement the YPQI was a critical first 

step in developing a wide network of quality programs able 

to serve children and youth with the highest degree of ef-

fectiveness. As the network grows in 2017-18 the system 

will be able to establish a culture of continuous                              

improvement and create new norms and high standards 

for the quality of programs for children and youth. 

YPQI Implementation and Satisfaction  

100% of managers and 94% of staff thought participation in the 

quality improvement system was a good fit with their job.  

99% of managers and 96% of staff thought participation in the 

quality improvement system was a good use of their time and 

effort and participation in the quality improvement system was 

supported by their supervisor.  

  

100% 

94% 
    

   

99% 

    

96% 

Youth Outcomes and Lessons Learned 

The above Word Cloud represents staff responses to the most important 

things learned or skills developed from participation in the YPQI 

“The most important thing I learned from participating in the quality 

improvement system is that as the adult facilitator in the youth 

space, it's up to me to make sure that the youth get their voices 

heard. Although this can be very difficult at times, this is what 

makes my program successful. The most important skills that I 

developed were patience, pre-planning and meeting my youth 

where they're at and making sure that whatever work I do with them 

is something that they will either enjoy, benefit educationally and 

professionally from or both.” - Program Staff  

“I am more of aware of the importance of quality programming.  

While our program consists of holistic approaches, I was pleased to 

learn how to effectively incorporate social emotional learning into 

all of our programming.” - Program Manager  

Quality to Outcomes  

Youth Program Quality Assessment data was split into three groups, highest quality, medium quality, and lowest quality. There 

was an even distribution of sites within the quality profiles, 13 sites were in the lowest quality group, 36 sites in the medium     

quality group, and 28 sites in the highest quality group. These quality profiles were then compared to the Survey of Academic and 

Youth Outcomes (SAYO-Y) to see if there were distinguishable differences in SAYO-Y scores across the levels of program quality.  

The  highest quality group had a greater average SAYO-Y score than the medium quality group. Not every site had SAYO-Y data 

and thus the results of this quality to outcomes analysis should be interpreted with caution.  
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Sites prioritized improvement goals around the results of their                    

program self assessments. Managers and staff expressed strong 

agreement with regard to future professional development                    

priorities.  

Staff asked for additional training in several instructional skills, 

including: cultural competency, reframing conflict, and youth voice.   

Staff prioritized the following areas of  youth skill development: 

communications, emotion management, teamwork, and problem         

solving.   

Site managers agreed the YPQI process provided valuable information 

that could be used for administrative skills development. The 

top three areas identified were: coaching staff on instructional quality, 

connections to parents and families, and applying quality standards 

to hiring and supervising staff.  

The success from the past three years of BLOCS quality improvement intervention has emphasized scaling up within the               

network. In 2015-16, 29 new sites were added into the YPQI and in the 2016-17 program year, 22 new sites joined. 

For the 2017-18 program year, BLOCS will continue their Youth Program Quality Intervention work. Key areas of focus            

include:   

 Continuing to strengthen the professional learning community of participating sites through community wide goal            

setting, continuing to offer Quality Coaching Workshops for participating managers,  and continuing to offer Youth Work 

Methods Workshops.   

 Increasing program self-sufficiency by pushing managers to take greater ownership of the quality improvement work. This 

includes increasing managers capacity to collect their programs data  and coach their staff.   

 Increasing ability to look at quality programming's effect on outcomes. This includes using the newly developed Staff               

Rating of Youth Behavior along with the SAYO-Y.  

BLOCS is dedicated to improving the lives of children and their communities through the active engagement of volunteers, sup-

portive partners, and the establishment of strong programs where young people can come and develop the skills to do the 

same. In focusing on quality improvement across program sites, BLOCS is helping assure continued community development 

in the Louisville region.  

Looking Forward  

Priorities for Improvement 


